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Presenter
Presentation Notes

We have three campuses—graduate students are based at the 2 inner city campuses
Gardens Point in the CBD
Kelvin Grove 2km to the north  of the CBD

GP campus is only 5 minutes walking distance to Brisbane Central Business District.
The Campuses are connected by a free shuttle bus for students and staff.  It takes about 5 minutes. 
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Overview of Presentation

« Learning to be inclusive

* What is the difference between special education and
inclusive education?

* Mobilising school & teachers and teaching for diversity

« Nationally Consistent Collection of Data on School
Students with Disability (NCCD) — a strategy from
Australia

 Embedding teacher researcher culture in schools




What is inclusive education?

Inclusive education is:

“...a process of systemic reform embodying changes and
modifications in content, teaching methods, approaches, structures
and strategies in education to overcome barriers with a vision
serving to provide all students of the relevant age range with an
equitable and participatory learning experience and environment

that best corresponds to their requirements and preferences.”

(UN CRPD General Comment No. 4)
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Learning from parents and students:
How to be inclusive




EQUALITY EQUITY
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Equity means ‘to each according to their needs’. It does NOT mean each gets the same.



Values Framework for Inclusive Education

* Challenge the status quo

Respect for parents/community

Relationships with Children
* Respect

« Care 1 !
 Empathy
» Expectations |

 Empowerment
» Advocacy
» Social justice

Inclusive ways of working with staff and school community -
collaborative/ democratic/ team work

Learning from each other

QUT
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An inclusive ethos: Respect for diversity

Diversity in
Thinking styles
Language
Ethnicity
Perspectives
Experiences
Nationality
Culture
Skills
Interests
Gender
Physical skills
Sexual orientation
Age

to name a few....




Understanding the difference between Special Education
and Inclusive Education:

Special Education
e Focus on disability

* |[dentify/diagnose deficit and disorder
(use of medical language)

* Focus on treatment
e Often segregated placement
e Exclusion and marginalisation

QUT

a university for the r@q | world®



Inclusion
e Focus on diversity
e |dentify learning and social needs
 Learner focused

 Flexible curriculum and pedagogy to
meet all students’ needs’

* High expectations for students
e Focus on support for learning
e Fair assessment

QUT

a university for the r@q | world®



Defining inclusive education

(1) education needs to be non-discriminatory in terms of disability,
culture and gender;

(2) it involves all students in a [local] community with no
exceptions;

(3) students should have equal rights to access the culturally
valued curriculum as full-time members of age appropriate
regular classroom,;

(4) there should be an emphasis on diversity rather than
assimilation (Keith Ballard,1997)

Above all, it is about a philosophy of acceptance where all people
are valued and treated with respect (Carrington, 1999).



Understanding the difference between Special
Education and Inclusive Education:

.............. A human continuum activity

Inclusive Education

'"\\}—Special Education
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Not Inclusive Education/Special Education !!

e Special Education * Inclusive Education
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Planning and Teaching for Diversity
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One approach to teaching will not catch all of the fish!



Johndnartwithaossion.com

Inclusive education programs for every child with learning needs is exhausting!



Tinker at The edges

Inclusive Education requires a different approach to planning and teaching !!!
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INSPIRED BY A PUBLIC SCHOQL STUDENT WITH DISABILITIES

COuULD YO

PLEASE ALL THESE OTHER
SHOWVEL THE KIDS ARE WAITING TO
RAMP > USE THE STAIRS,

WHEN | GET THROUGH

SHOVELING THEM OFF,
THEM | WILL CLEAR

THE RAMPF FOR YOLI,

ond _— N
E

YOU SHOVEL THE
RAMP. WE CaAMN
ALL GET I'M!

© 2001 MICKAEL F, GIANGRECO, ILLUSTRATION BY KEVIN RUELLE

CLEARING A PATH
FOR PEOPLE WITH SPECIAL NEEDS
CLEARS THE PATH FOR EVERYONE!

PEYTRAL PUBLICATIONS, INC. p52-949.8707 WWW.PEYTRAL COM
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Presentation Notes
This principles of universal design have also been applied to educational contexts. 

Universal Design for Learning” advocates the design of classrooms and programs from the outset to accommodate diverse learners, rather than “retrofitting” programs 

As eloquently stated by Giangreco, clearing the path for people with special needs clears to path for everyone. 

As you can see when the student who uses a wheelchair asks the janitor to shovel  the ramp, he says “all these other kids are waiting to use the stairs. When I get through shoveling them off, I will  clear the ramp for you.” 
The boy who uses the wheelchair replies: But if you shovel the ramp, we can all get in. 




Universal Design for Learning
A research-based educational framework for:
v'Curriculum design
vInstruction

»To increase access for ALL students

Proactive rather than reactive approach:
Not making adaptations when students fail.

W Education




UDL Methods

Key questions

 How will my students access the content of the

lesson?
 How will my students engage in the lesson?

* How will my students demonstrate their

knowledge and skills?



Three principles of Universal Design for
Learn I n g (UDL) Center for Applied Special Technology — (CAST)

Provides multiple Provides multiple Provides
means of means of action multiple means
representation and expression of engagement

V¥ ¥ AutismCRC
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Presentation Notes
Universal design for learning is based on three guiding principles 
Firstly multiple means of representation are provided – for example materials are presented in different ways  such as visual, auditory, graphics, text, or video to cater for different learning styles 
Secondly, multiple means of action and expression are provided - for example students with different learning styles are allowed to express their ideas and knowledge in different ways, for example through writing,  graphically or orally 
Thirdly multiple means of engagement are provided – for example, offering individual choice to engage students with different interests and strengths.

Our research aims to engage a universal design approach, to enhance learning and teaching and  make our support strategies of greatest benefit to the whole class


Different ways for students to access and
interpret information

 Talking and listening

» Watching a video

Using sign language

Going on an excursion

Playing a game

Using technology

« Small groups

 Tutoring

» Connecting to student interests



Different ways to organise and
respond to information

» Oral report

 Story telling

» Creating a poster

e Mural

* Play

» Using technology to communicate answers
» Group presentation
» A pre- recording

* Photographs

* Blog

» Power point




Different ways in how
students engage

e Students access technology if they
need it

e More time

. Adljusting for student interests or
cultural issues

* Allowing students to work in
different environments
(inside/outside)

» Scaffolding the steps

* Working alone, with a peer orin a
group
* Recording the lesson for later review

* Providing copies of Power points
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Structured Teaching

visual schedules:

increased independence in
transitioning 349101112

work systems:

increased task accuracy *°

visual rincreased on-task
schedules behaviours 25678
& work

systems

1Bennett et al., 2011; ?Bryan & Gast, 2000; 3Cihak, 2011; “Dettmer
et al., 2000; Hall, 1995; 6Hume et al., 2012 "Hume & Odom, 2007;
8MacDuff et al., 1993; ®Massey & Wheeler, 2000; 1°Mechling &
Savidge, 2011; 1Pierce et al., 2013; 12Schmit et al., 2000
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Presentation Notes

In special education settings: 
Both work systems and visual schedules have been found to increase on-task behaviours 
Visual schedules have been found to increase independence in transitioning between tasks, and  
Work systems have been found to increase task accuracy 

Although  visual schedules and work systems are very widely used in special education settings, there has been very little research or use of structured teaching in mainstream classes.




Resources to support structured teaching

Do you have students who... an,,,

. haﬁe meltdowns?

Sounds like you need Visual Schedules in your
classroom!

What are Visual Schedules?

= Visual Schedules are a visual
representation of a sequence of
activities or events.

= \isual Schedules tell students
WHERE to be and WHEN to be
there.

Why use Visual Schedules?
Visual Schedules facilitate teaching
and learning of transition

for all students and have the
potential to support engaging and
meaningful learning in the
classroom.

Who are Visual Schedules suitable

for?

*  Whole-class

» Individualised for one or more
students

behaviours and on-task behaviours

When should | use Visual Schedules?

* Sessions

= Activities/lessons

+  Special events

= Lunch breaks

+ Individual days/week/month/year

How do | implement Visual
Schedules?

1. Assess your students’ needs
2. Design the schedule

3.  Implement the schedule

View the presentation — Structured
Teaching: Visual Schedules to leamn
more about how to assist your
students.

THE UNIVERSITY </ autism
OF QUEENSLAND spectrum

AUSTEALIA

e https://www.autismcrec.
com.au/knowledqge-
centre/resource/structu
red-teaching



https://www.autismcrc.com.au/knowledge-centre/resource/structured-teaching

CRICOS No. 00213)

Responding to Students as Learners

» Think about the curriculum/current unit of work: What skills and
knowledge do students need to participate?

« What can students do without help?- use student strengths

* What can students do with guiding and prompts? - plan tasks,
modify tasks, provide choice

* Who needs more help? Who needs extension?



UDL Materials/ Resources

Low-technology

v'Manipulatives
v'Books

v'Calculators
v'Pictures, symbols
v'Dictionary

vCD

v'Musical instruments
v'Field trip

High-technology
v'Software applications
v'Video demonstrations
v Animations
v'Virtual visits
v Reading pens
v'Online dictionaries
v'Touch screens



Flexible groupings

* Groupings should change during the day so
that students have opportunities to work
with all classmates and learn from peers

e Students may be grouped according to the
goal for the task, interests, needs or skills.



Supporting Diversity in the Classroom

All students participate in relevant and
meaningful work

«Students learning with age
appropriate peers

eSuccess In learning is maximised
*High expectations



TER 3
Short-term targeted class
or small group strategies for
selected at-risk students

for students with significant needs

TIER 1

Universal school-wide systems
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https://lwww.autismcrc.com.au/knowledge-
centre/resource/educational-needs-analysis

Tiers of Support Resources

a university for the p@ a| yord'



https://www.autismcrc.com.au/knowledge-centre/resource/educational-needs-analysis

’ ell]| Education

Nationally Consistent Collection of Data on
School Students
with Disability (NCCD)

NCCD Portal
https://www.nccd.edu.au/

Resources and tools y
https://www.nccd.edu.au/search-content?search api_fullte

a university for the rea|

world
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Collaboration, Inquiry and Ethical Leadership




Embedding Teacher Researcher
Culture in Schools

» Professional Learning Communities
» Leadership- Expectations about action research and inquiry
» Teachers doing their own research to improve their practice

» School research teams- sometimes with university support
e Launch ideas and focus
 Discuss research topics
» Consider research tools

* Analyse data
* Present findings (Poster, Powerpoint)




Collaborative inquiry

- opens up personal, professional political dimensions

Planning

Reflecting

A

Observing

A




"Iong-term improvements, schools
d to slow down
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You don't do It...

_you live It.

How do you do
Incluslon?
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